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7th Annual 

For more information, see pages 14-16 

Registration Now Open! 

https://org.amazon.com/npo/search/ref=org_sls_ulp_btnr_prt


Page 2 ¢ƘŜ /ŀǇƛǘŀƭ !ǊŜŀ vǳŀǊǘŜǊƭȅ Page 2 ¢ƘŜ /ŀǇƛǘŀƭ !ǊŜŀ vǳŀǊǘŜǊƭȅ 

 

&(&'"2 3ÔÁǟ 
 
%8%#54)6% $)2%#4/2 
*ÁÍÉÅ 3Ȣ 4ÉÎÄÌÅ 
ÊÁÍÉÅÔÉÎÄÌÅΆǠÆÇÂÒȢÏÒÇ 

 
/&&)#% -!.!'%2 
+ÉÍÂÅÒÌÙ "ÒÏ×Î 
ËÂÒÏ×ÎΆǠÆÇÂÒȢÏÒÇ 

 
!$-).)342!4)6% !33)34!.4Ⱦ-!2+%4).' 30%#)!,)34 
4ÙÌÅÒ 4ÒÁÈÁÎ 
ÔÔÒÁÈÁÎΆǠÆÇÂÒȢÏÒÇ  

 
#(),$2%.ȭ3 30%#)!, (%!,4( 3%26)#%3 
+ÁÙ ,Å×ÉÓȟ #3(3 0ÁÒÅÎÔ ,ÉÁÉÓÏÎ ÁÎÄ !ÂÉÌÉÔÙ  
!×ÁÒÅÎÅÓÓ #ÏÏÒÄÉÎÁÔÏÒ 
ËÌÅ×ÉÓΆǠÆÇÂÒȢÏÒÇ 

 
3ÕÐÐÏÒÔȟ ).&/2-!4)/.ȟ 2%3/52#% !.$ 2%&%22!, 

 
).#,53)6% %$5#!4)/. 
#ÙÎÔÈÉÁ #ÈÅÓÔÅÒǢÅÌÄȟ  0ÒÏÇÒÁÍ $ÉÒÅÃÔÏÒ 
ÃÃÈÅÓÔÅÒǢÅÌÄΆǠÆÇÂÒȢÏÒÇ 
+ÁÒÁ 3ÈÕÐÅȟ %ÄÕÃÁÔÉÏÎÁÌ 3ÕÐÐÏÒÔ 3ÐÅÃÉÁÌÉÓÔ 
ËÓÈÕÐÅΆǠÆÇÂÒȢÏÒÇ 

 
%!2,934%03  
$ÉÁÎÅ 0ÉÔÔÓȟ #ÏÍÍÕÎÉÔÙ /ÕÔÒÅÁÃÈ 3ÐÅÃÉÁÌÉÓÔ 
ÄÐÉÔÔÓΆǠÆÇÂÒȢÏÒÇ     

 
2%3/52#% #%.4%2 &/2 !54)3- 30%#425- $)3/2$%23  
4ÅÒÅÓÁ 7ÉÌÓÏÎȟ 0ÒÏÇÒÁÍ $ÉÒÅÃÔÏÒ 
Ô×ÉÌÓÏÎΆǠÆÇÂÒȢÏÒÇ 
0ÅÎÎÉ #ÅÄÏÔÁÌȟ !ÕÔÉÓÍ 2ÅÓÏÕÒÃÅ 3ÐÅÃÉÁÌÉÓÔ 
ÐÃÅÄÏÔÁÌΆǠÆÇÂÒȢÏÒÇ 

 
 

"/!2$ /& $)2%#4/23 
#(!)20%23/. 4ÁÎÊÁ &ÏÉÌ 

6)#% #(!)2 3ÈÁÒÏÎ 7ÈÉÔÌÏ× 

42%!352%2 -ÉÃÈÅÌÌÅ 'ÁÒÂÉÒÁÓ 

3%#2%4!29 'ÁÙ %ÌÌÉÓ 

 

$)2%#4/23  
 

 

 

 

 

 

 

 

 

 

             

5œņŒŐŌőŊ -ňňŗŌőŊŖȡ 

ΧΧȡΩΦńŐ - ΧȡΦΦœŐ Ά &(&'"2 /ŉŉŌņň 

*ńőŘńŕŜ ΨΦ ńőŇ -ńŕņŋ Χά 

 

ɕɕ"ŒńŕŇ -ňňŗŌőŊŖ ńŕň Œœňő ŗŒ ŗŋň 
œŘŅŏŌņȢ  0ŏňńŖň *ŒŌő 5ŖȦ  ɕɕ 

*ÁÎÎÁ /ÅÔÔÉÎÇ #ÈÒÉÓÔÉÅ :ÅÒÉÎÇÕÅ 

+ÁÔÒÉÎÁ #ÏÏÔÓ #ÁÒÌÙ $ÉÃËÓÏÎ 

+ÁÔÈÙ %ÄÍÏÎÓÔÏÎ 2ÁÎÄÉ 3ÔÅÐÈÅÎÓ 

"ÅÌÙÎÄÁ 'ÁÕÔÈÉÅÒ  

  

  

/52 -)33)/. 

 

4Ï ÐÒÏÖÉÄÅ ÔÈÅ ÉÎÄÉÖÉÄÕÁÌÉÚÅÄ  
ÓÅÒÖÉÃÅÓȟ ÉÎÆÏÒÍÁÔÉÏÎȟ ÒÅÓÏÕÒÃÅÓ 
ÁÎÄ ÓÕÐÐÏÒÔ ÎÅÅÄÅÄ ÔÏ ÐÏÓÉÔÉÖÅÌÙ 
ÅÎÈÁÎÃÅ ÔÈÅ ÉÎÄÅÐÅÎÄÅÎÃÅȟ 
ÐÒÏÄÕÃÔÉÖÉÔÙ ÁÎÄ  ÉÎÔÅÇÒÁÔÉÏÎ ÏÆ 
ÐÅÒÓÏÎÓ ×ÉÔÈ ÄÉÓÁÂÉÌÉÔÉÅÓ ÉÎÔÏ ÔÈÅ 

ÃÏÍÍÕÎÉÔÙȢ 

mailto:jamietindle@fhfgbr.org
mailto:kbrown@fhfgbr.org
mailto:klewis@fhfgbr.org
mailto:cchesterfield@fhfgbr.org
mailto:kshupe@fhfgbr.org
mailto:hcavalier@fhfgbr.org
mailto:twilson@fhfgbr.org
mailto:pcedotal@fhfgbr.org


Page 3 ¢ƘŜ /ŀǇƛǘŀƭ !ǊŜŀ vǳŀǊǘŜǊƭȅ 

http://conta.cc/1MDrKne  

http://conta.cc/1MDrKne


Page 4 ¢ƘŜ /ŀǇƛǘŀƭ !ǊŜŀ vǳŀǊǘŜǊƭȅ 

11 Classroom Strategies  

for Kids Who Learn Differently  
By ADDitude Editors   

GIVE KIDS MULTIPLE OPTIONS to complete an assignment, each of which addresses a different style 
of learning ð auditory, visual, kinesthetic, and so on. For example, some options for completing a project 
might be to: write a story, draw a comic strip, act out a scene, and make a podcast. 
 
THINK-PAIR-SHARE. Allow time for students to pair up and talk over answers before calling on  
someone. This strategy gives students time to process and creates a safer (smaller) environment in which to 
discuss their thoughts. 
 
GAUGE AND MONITOR how much your students are learning ð by short written/verbal questions,  
quizzes, observations ð and reteach skills or lessons as needed.  
ðMegan Byers, Brehm Preparatory School (brehm.org) 
 
USE VISUALS ð photos, drawing on the board, a collage made from magazines, a YouTube presentation 
ð to enhance the understanding of written material. Children who reinforce written materials with visuals 
learn and retain more. 
 
CLARIFY AND PARAPHRASE when going over directions or material that is ñabstract,ò to make sure 
youôve addressed the different ways that students may process or understand material. 
 
BREAK DOWN LARGER ASSIGNMENTS into smaller ones to reduce the stress if a student becomes 
overwhelmed with the workload. Create several smaller goals to reach instead of one big one.  
ðG.S. Featheringham, Brehm Preparatory School (brehm.org) 
 
When children or adults with language-based learning differences know what is expected, they have a better 
chance of succeeding. GIVE THEM RUBRICS, TEMPLATES, OR EXAMPLES for all assignments. A 
checklist or chart that they can use to complete a task is also helpful. 
 
USE ONE THREE-RING BINDER for all classes. This keeps all papers and materials in one place.  
Students donôt need to think about which color binder is for which class. One large binder, with tabbed,  
two-sided pocket dividers to separate the classes, cuts down on confusion. 
 
If possible, parents should PURCHASE A SET OF TEXTBOOKS FOR HOME USE, so their child can 
take notes in the margins, highlight, underline, or ñconsumeò the book as he or she learns. Do the same for 
other books ð novels, say ð that are being read in class.  
ðP.K. Sanieski, The Gow School (gow.org) 
 
PUT THE MOST DISTRACTIBLE OR DISTRACTING STUDENT IN CHARGE of the class for a set 
time. We all tend to be more attentive, focused, and invested when we are directing ourselves. The appointed 
leader will find himself relying on the cues and reminders that you offer him, reinforcing them for others. 
 
Students categorized as ñlearning disabledò may notice something that a teacher has missed in the lesson 
plan. Nothing squelches enthusiasm quicker than sticking to a plan that is not working. When a student 
points out something that youôve overlooked or havenôt thought through, LEARN FROM IT AND  
ADJUST ON THE SPOT.  
ðMichael Riendeau, Eagle Hill School (eaglehillschool.org) 

http://www.additudemag.com/authorID/22.html
http://www.brehm.org/
http://www.brehm.org/
http://www.gow.org/
http://www.eaglehillschool.org/index.cfm
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Assistive Technology for Kids  

with Learning Disabilities:  

An Overview 
 

 

By: Kristin Stanberry, Marshall H. Raskind 

 
If your child has a learning disability, he or she may benefit from assistive technology tools 
that play to their strengths and work around their challenges. 
 
Assistive technology (AT) is available to help individuals with many types of disabilities ð 
from cognitive problems to physical impairment. This article will focus specifically on AT for  
individuals with learning disabilities (LD). 
 
The use of technology to enhance learning is an effective approach for many children.  
Additionally, students with LD often experience greater success when they are allowed to 
use their abilities (strengths) to work around their disabilities (challenges). AT tools  
combine the best of both of these practices. 
 
This article will introduce parents to the role of AT in helping their children with LD. The 
better informed you are about AT, the greater the chances your child will experience  
success in school, in recreation and, eventually, at work. You will also want to learn how to 
choose AT tools that are reliable and to select technology that is tailored to your child's  
individual needs, abilities, and experience. 
 

What is assistive technology for LD? 
AT for kids with LD is defined as any device, piece of equipment or system that helps  
bypass, work around or compensate for an individual's specific learning deficits. Over the 
past decade, a number of studies have demonstrated the efficacy of AT for individuals with 
LD. 1 AT doesn't cure or eliminate learning difficulties, but it can help your child reach her 
potential because it allows her to capitalize on her strengths and bypass areas of difficulty. 
For example, a student who struggles with reading but who has good listening skills might 
benefit from listening to  
audio books. 
In general, AT compensates for a student's skills deficits or area(s) of disability. However,  
utilizing AT does not mean that a child can't also receive remedial instruction aimed at  
alleviating deficits (such as software designed to improve poor phonic skills). A student 
could use remedial reading software as well as listen to audio books. In fact, research has 
shown that AT can improve certain skill deficits (e.g., reading and spelling). 
AT can increase a child's self-reliance and sense of independence. Kids who struggle in 
school are often overly dependent on parents, siblings, friends and teachers for help with 
assignments. By using AT, kids can experience success with working independently. 
 

 

http://www.readingrockets.org/articles/by-author/61822
http://www.readingrockets.org/articles/by-author/89239
http://www.greatschools.net/LD/assistive-technology/evaluating-consumer-AT-products.gs?content=783
http://www.greatschools.net/LD/assistive-technology/evaluating-consumer-AT-products.gs?content=783
http://www.greatschools.net/LD/assistive-technology/matching-assistive-technology-tools-to-individual-needs.gs?content=968
http://www.greatschools.net/LD/assistive-technology/matching-assistive-technology-tools-to-individual-needs.gs?content=968
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What types of learning problems does assistive technology address? 
AT can address many types of learning difficulties. A student who has difficulty writing can 
compose a school report by dictating it and having it converted to text by special software. 
A child who struggles with math can use a hand-held calculator to keep score while playing 
a game with a friend. And a teenager with dyslexia may benefit from AT that will read 
aloud his employer's online training manual. There are AT tools to help students who 
struggle with:  

Listening 
Certain assistive technology (AT) tools can help people who have difficulty  
processing and remembering spoken language. Such devices can be used in 
various settings (e.g., a class lecture, or a meeting with multiple speakers). 
Math 
Assistive technology (AT) tools for math are designed to help people who  
struggle with computing, organizing, aligning, and copying math problems down 
on paper. With the help of visual and/or audio support, users can better set up 
and calculate basic math problems. 
Organization and memory 
Assistive technology (AT) tools can help a person plan, organize, and keep track 
of his calendar, schedule, task list, contact information, and miscellaneous 
notes. These tools allow him to manage, store, and retrieve such information 
with the help of special software and hand-held devices. 
Reading 
There is a wide range of assistive technology (AT) tools available to help  
individuals who struggle with reading. While each type of tool works a little  
differently, all of these tools help by presenting text as speech. These tools help 
facilitate decoding, reading fluency, and comprehension. 
Writing 
There is a wide range of assistive technology (AT) tools available to help  
students who struggle with writing. Some of these tools help students  
circumvent the actual physical task of writing, while others facilitate proper 

What kinds of assistive technology tools are available? 
The term "assistive technology" has usually been applied to computer hardware and soft-
ware and electronic devices. However, many AT tools are now available on the Internet. AT 
tools that support kids with LD include: 

Abbreviation expanders 
Used with word processing, these software programs allow a user to create, 
store, and re-use abbreviations for frequently-used words or phrases. This can 
save the user keystrokes and ensure proper spelling of words and phrases he 
has coded as abbreviations. 
Alternative keyboards 
These programmable keyboards have special overlays that customize the  
appearance and function of a standard keyboard. Students who have LD or 
have trouble typing may benefit from customization that reduces input choices, 
groups keys by color/location, and adds graphics to aid comprehension. 
Audio books and publications 
Recorded books allow users to listen to text and are available in a variety of  
formats, such as audiocassettes, CDs, and MP3 downloads. Special playback 
units allow users to and search and bookmark pages and chapters. Subscription 
services offer extensive electronic library collections. 

http://www.greatschools.net/LD/assistive-technology/listening-tools.gs?content=959
http://www.greatschools.net/LD/assistive-technology/math-tools.gs?content=949
http://www.greatschools.net/LD/assistive-technology/organization-memory-tools.gs?content=945
http://www.greatschools.net/LD/assistive-technology/reading-tools.gs?content=948
http://www.greatschools.net/LD/assistive-technology/writing-tools.gs?content=960
http://www.greatschools.net/LD/assistive-technology/abbreviation-expanders.gs?content=956
http://www.greatschools.net/LD/assistive-technology/alternative-keyboards.gs?content=957
http://www.greatschools.net/LD/assistive-technology/audio-books-publications.gs?content=954
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Electronic math work sheets 
Electronic math worksheets are software programs that can help a user  
organize, align, and work through math problems on a computer screen.  
Numbers that appear onscreen can also be read aloud via a speech synthesizer. 
This may be helpful to people who have trouble aligning math problems with 
pencil and paper. 
Freeform database software 
Used in conjunction with word processing or other software, this tool allows the 
user to create and store electronic notes by "jotting down" relevant information 
of any length and on any subject. He can later retrieve the information by  
typing any fragment of the original note. 
Graphic organizers and outlining 
Graphic organizers and outlining programs help users who have trouble  
organizing and outlining information as they begin a writing project. This type of 
program lets a user "dump" information in an unstructured manner and later 
helps him organize the information into appropriate categories and order. 
Information/data managers 
This type of tool helps a person plan, organize, store, and retrieve his calendar, 
task list, contact data, and other information in electronic form. Personal data 
managers may be portable, hand-held devices, computer software, or a  
combination of those tools working together by "sharing" data. 
Optical character recognition 
This technology allows a user to scan printed material into a computer or 
handheld unit. The scanned text is then read aloud via a speech  
synthesis/screen reading system. Optical Character Recognition (OCR) is  
available as stand-alone units, computer software, and as portable,  
pocket-sized devices. 
Personal FM listening systems 
A personal FM listening system transmits a speaker's voice directly to the user's 
ear. This may help the listener focus on what the speaker is saying. The unit 
consists of a wireless transmitter (with microphone) worn by the speaker and a 
receiver (with earphone) worn by the listener. 
Portable word processors 
A portable word processor is lightweight device that is easy to transport (e.g., 
from classroom to home). It can be helpful to kids who may have trouble  
writing by hand and prefer to use a keyboard. Word processing allows the user 
to edit and correct his written work more efficiently than doing so by hand. 
Proofreading programs 
Students who struggle with writing (e.g., spelling, grammar, punctuation, word 
usage, and sentence structure) may benefit from software programs (included 
in many word processing systems) that scan word processing documents and 
alert the user to possible errors. 
Speech-recognition programs 
A speech recognition program works in conjunction with a word processor. The 
user "dictates" into a microphone, and his spoken words appear on the  
computer screen as text. This can help a user whose oral language ability is 
better than his writing skills. 
Speech synthesizers/screen readers 
These systems can display and read aloud text on a computer screen, including 
text that has been typed by the user, scanned in from printed pages (e.g., 
books, letters), or text appearing on the Internet. 
Talking calculators 
A talking calculator has a built-in speech synthesizer that reads aloud each 
number, symbol, or operation key a user presses; it also vocalizes the answer 
to the problem. This auditory feedback may help him check the accuracy of the 
keys he presses and verify the answer before he transfers it to paper. 

http://www.greatschools.net/LD/assistive-technology/electronic-math-worksheets.gs?content=952
http://www.greatschools.net/LD/assistive-technology/free-form-database-software.gs?content=950
http://www.greatschools.net/LD/assistive-technology/graphic-organizers-and-outlining.gs?content=958
http://www.greatschools.net/LD/assistive-technology/information-data-managers.gs?content=951
http://www.greatschools.net/LD/assistive-technology/optical-character-recognition.gs?content=955
http://www.greatschools.net/LD/assistive-technology/personal-fm-listening-systems.gs?content=946
http://www.greatschools.net/LD/assistive-technology/portable-word-processors.gs?content=961
http://www.greatschools.net/LD/assistive-technology/proofreading-software-programs.gs?content=962
http://www.greatschools.net/LD/assistive-technology/speech-recognition-software-programs.gs?content=963
http://www.greatschools.net/LD/assistive-technology/speech-synthesizers-screen-readers.gs?content=964
http://www.greatschools.net/LD/assistive-technology/talking-calculators.gs?content=953
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Talking spell checkers and electronic dictionaries 
Talking spell checkers and electronic dictionaries can help a poor speller select 
or identify appropriate words and correct spelling errors during the process of 
writing and proofreading. Talking devices "read aloud" and display the selected 
words onscreen, so the user can see and hear the words. 
Variable-speed tape recorders 
Tape recorders/players allow a user to listen to pre-recorded text or to capture 
spoken information (e.g., a classroom lecture) and play it back later. Variable 
speed control (VSC) tape recorders speed up or slow down the playback rate 
without distorting the "speaker's" voice. 
Word-prediction programs 
Word prediction software can help a user during word processing by 
"predicting" a word the user intends to type. Predictions are based on spelling, 
syntax, and frequent/recent use. This prompts kids who struggle with writing to 
use proper spelling, grammar, and word choices, with fewer keystrokes. 

Your child's profile 

Here are several factors to consider when evaluating AT products for your child: 

¶ What are her specific needs and challenges? In what academic skill areas does she 
struggle? 

¶ What are her strengths? AT should utilize your child's abilities to help compensate 
for her disability. 

¶ What is her interest, skill and experience in using technology? In what settings and 
situations will she use the AT tool? AT can help a child with LD function better at 
school as well as in other settings such as home, work, social gatherings and recrea-
tional events. 

Other technology tools for learning 

There are other forms of technology designed to help all students, including those with 
LD, improve their academic performance. These technologies differ somewhat from AT 
but are worth mentioning. 

Instructional software is used to teach specific academic skills (like reading and writing) 
or subject matter content (such as history and science). It differs from AT in that it pro-
vides instruction rather than bypassing areas of difficulty. 

Universal Design for Learning (UDL) is a philosophy that encompasses learning models, 
methods and products to enhance the educational experience of diverse learners 
(whether or not they have learning disabilities). In this approach, AT is often built into 
educational materials and can be customized to help students with disabilities be suc-
cessful with the general curriculum. 

 

Kristin Stanberry, Marshall H. Raskind (2009) 

http://www.greatschools.net/LD/assistive-technology/talking-spell-checkers-electronic-dictionaries.gs?content=965
http://www.greatschools.net/LD/assistive-technology/variable-speed-tape-recorders.gs?content=947
http://www.greatschools.net/LD/assistive-technology/word-prediction-software-programs.gs?content=966
http://www.greatschools.net/LD/managing/evaluating-educational-software.gs?content=876
http://www.cast.org/research/udl/
http://www.greatschools.net/
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